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O
n October 2, The Toronto Star
redeemed itself—just days after
the fear mongering generated by
an independent study

investigating the side effects of ADHD
medications--slightly with the publication
of the Toronto snapshot, Vital Signs. This is
a sweeping survey that measures the
social and economic health of the Canada’s
largest city and offered insight and
statistics into how we were collectively
doing, both locally and internationally. 

Not all of the results were surprising. The
study found that immigrants were among
the lowest income earners doing the most
entry level jobs. Furthermore, economic
disparity is growing as the city is beginning
to emerge as one of the least equitable
centres in the country. 

Just as troubling is that the middle income
area are at risk of vanishing completely,
with almost 60 per cent of the city’s
neighbourhoods at risk of becoming low
income by 2025.

And being poor is certainly no advantage in
Toronto, either. In fact, the bottom 20 per

cent are at twice the risk of heart disease
and other diseases than their well-heeled
counterparts, the study suggests. 

The report isn’t all doom and gloom, folks.
We have a strong dollar, a vibrant arts
scene and booming construction projects.
While it’s hard to pinpoint for sure, we are
fairly confident stating that among those
victims of economic strife lurk people 
with LD, who have long been denied full
access to the same benefits as their non
disabled counterparts. 

One of those benefits is accessible
education, and by that I don’t just mean the
benefits offered by universal design. No,
what I mean is full societal participation
regardless of disability and access to
meaningful education in a way that both
the individual and society benefits from. 

In order for this to happen, nothing less
than full blown educational reform is
required, says author Jonathan Mooney. 
He sees the current state of education as 
a 19th century approach in a 21st 
century world.

“Folks learn when education is relevant to

their lives and when they have chosen their
own educational path,” he says. 

And this can include new ways of looking at
the application of education, such as the
super cool apps that not only make
learning more participatory and equitable,
but fun as well.

Games are another form of learning that
work for students with learning disabilities
as skill enhancement, social development
and a sense of accomplishment are all
explored in an article on Teaching Games
For Understanding by Todd Harrison. 

Clearly, if this issue has a theme, it’s
trendspotting –looking into the crystal ball
and seeing where education is headed,
what trends are peeking around the
corners in school corridors across the
country? It’s an interesting question that’s
still developing and one we hope we have
addressed somewhat here. 

But clearly education is one step in not
only closing economic gaps between rich
and poor, but also between learning and
learning how we learn as well.

Linda Barbetta is the Executive Director of
The Learning Disabilities Association of
Ottawa-Carleton • Oshawa-based Deana
Waples is a graduate of Queen’s University.
She currently enjoys freelance writing and
is an adult learning instructor and job
developer specializing in adultlearning
disabilities by trade. • Zareh Demirdji
teaches science and physical education at
the YMCA Academy in Toronto. • Todd
Harrison is also a teacher at the YMCA
Academy. • Kenneth E. Seaton is a
freelance writer and small business
consultant living in Toronto. He is the
owner of Word Able (www.wordable.ca)

which offers expertise in writing and
consulting to people with disabilities. •
LuAnn Pierce is a licensed clinical social
worker and writer/blogger. She previously
served as Teen Editor for
selfhelpmagazine.com. LuAnn has
published online articles for multiple
publications. Additionally, she has
published materials for non-profits such
as the National MS Society, including
several books (Growing up Sane: In
Uncertain Times – 1997). She works with
dailyrx.com (1-800-THERAPIST) as a
contributing expert and has three
blogsites. LuAnn has a small private

therapy practice in Denver and is the
brains behind hireasocialworker.com •
Ashley Short is the Executive Director of
the Learning Disabilities Association of
Niagara Region, an organization that
supports individuals with learning
disabilities across Niagara. She is a
certified teacher and supply taught for a
couple years with the District School Board
of Niagara while completing her Masters
degree in the Child and Youth Studies
program at Brock University. 

This Issue We Were...

Editor’s Notebook
EDUCATION
TRENDSPOTTING

by Carter Hammett, Editor

Next Issue You Could…
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Message
FROM THE CEO

Lawrence Barns, CEO

I
t often takes the simplest thing to jolt our patterns of thought
and behaviour to a new level. I experienced this only yesterday
when I opened an email from a staff member with content for
our Facebook page. In a nicely laid out graphic it simply said:

“Fair isn’t about everyone getting the same thing... Fair is
everybody getting what they need to be successful.”

Immediately it became the most viral post in the brief history of our
Facebook page. I of course wondered why a simple and profound
image outstripped funny videos and news articles by more than
40%. I think I understand why. Too often equality is used as the
grounds to not go the extra mile. Do any of these sound familiar?

“We can’t help your son or daughter because that would be unfair
to other students.”

“Why should your brother have extra time at university ahead of
other students. “

“Sorry but if you’re treated that way all my employees will 
expect it” 

It is changing these perceptions that the LDA movement in Ontario
is about at our core, asssiting those who need something different
to succeed, not to gain an advantage just fulfill their potential.

Yet our Canadian parent LDAC has recently announced it will 
have to cease operations due to the lack of funding available in
these tough economic times. While LDAO and our chapters are 
not threatened by this move it is a picture that echoes through 
our finances across the province. Reduced funding does have 
an impact.

So as I passionately believe in the need to fulfill our mandate I
make no apologies for simply asking this:

Can you make a one-time or better- yet monthly donation to LDAO
or one of our local chapters? Can you become a member that
directly supports LDAO and/or your local chapter?

We are trying to make sure that “fair” is available to everyone , but
we need your help to succeed. To those of you who already support
us in our mission, my deepest thanks on behalf of those whose
lives you are impacting.

Welcome to RASP books

RASP is an art commissioning
organisation specialising in
dyslexic artistʼs books. We have
been publishing books by dyslexic
artists since 2005, as part of a wider
campaign to aid understanding and knowledge about dyslexia.

Forgotten Letters: An
Anthology of Literature by
Dyslexic Writers
Editor: NimFolb

WHAT IS A DYSLEXIC WRITER?

T
here are far too few books that are written for dyslexics.
The ones available tend to focus on recovering from the
problem. They offer guidance or reassurance that
dyslexia, can be solved, or lessened. They point out the

advantages, disadvantages, or what it looks like. All too
common, is the perception that dyslexics would be better off in a
world without books, without language, without reading.

In November 2011, to coincide with Dyslexia Awareness Week,
RASP released Forgotten Letters: An Anthology of Literature by
Dyslexic Writers. The book is a compilation of work by
contemporary dyslexic writers, both renowned and emerging,
including but not limited to, Billy Childish (co-founder of the
Stuckism Art Movement); Andrew Solomon (winner of the 2001
National Book Award and finalist for the 2002 Pulitzer Prize);
Thomas West (author of Thinking Like Einstein and In the Mind’s
Eye); Sally Gardner, (winner of the 2005 Nestle� Children's Book
Prize Gold Award and, shortlisted for the British Children's Book
of the Year in 2006); Philip Schultz (winner of the 2008 Pulitzer
Prize in Poetry); and Benjamin Zephaniah (included in The Times
list of Britain's top 50 post-war writers in 2008).

Some contributors have chosen to explore the concept of
dyslexia through orthographic aberrations, while others have
addressed their techniques for writing or discussed what writing
means to them. Together they bring attention to the structure of
stories, images in words, and the authors’ love of language.

As such, this anthology is about more than the forgetting of
letters. It is a testimony to the value of writing to dyslexics. 
It brings to the fore notions of authorship, and authority. It asks:
who decides what dyslexia is? And who authorises if whether
dyslexics can write, or not? The book is considered to be of
interest, not just to dyslexics, but also those interested in the
relationship between identity and authorship as authority. It
provides a compelling read to all concerned with the limitations
of representation and gives a voice to those who have been
marginalised by literary traditions.

Shelf Life



LDAO and LD News
ADD AND MASTERING IT
NOW ON PBS

C
omedians Patrick McKenna and
Rick Green, the duo from the
award-winning documentary ADD
& Loving It?! and the ground-

breaking companion website
TotallyADD.com are back!

ADD & Mastering It! is a funny and
fascinating program that will transform
your life and the world around you. Rick
and Patrick target the specific challenges
of ADHD & ADD with 36 simple tools. They
share proven strategies that will make you

organized, powerful, productive and
achieving what matters to you. These are
practices they have used to become
successful ADHD adults. 

These 36 tools and tips focus on
organization, time management,
prioritizing, motivation and completing big
projects. Unlike so many ‘organizing

programs’ these tools are designed
to work with the ADHD/ADD-
mindset. In fact, the advice here is
of value to anyone living in today’s
increasingly fast-paced,
hyperactive world. 

Throughout ADD & Mastering It!,
Rick and Patrick are joined by 20
top ADHD experts who offer clear
advice so you can begin moving
forward with power and strength. 

The goal for Big Brain Productions
Inc. (since we began production of
ADD & Loving It?! in 2008) has been
to reach as many people as possible and
not only have a positive impact on their
view of Attention Deficit/Hyperactivity
Disorder but to empower them to educate,
inform and arm themselves with the
knowledge they need to live their best life.

www.TotallyADD.com (which launched at
the same time as the broadcast of ADD &
Loving It?!) has become an extremely
popular resource for people living with
ADHD and the people who support them.

The almost five hours of free videos on
Totally ADD educate and inform using
not only some of the world’s top

experts but humour and situations that
many ADDers can relate to and identify
with, leaving the viewer with the sense
that they are not alone. That sense of
belonging is also very evident in the Totally
ADD Forums where there’s a community
of almost 21,000 registered members who
support and connect with ADDers
worldwide. Doctors and coaches from
many countries tell us that Totally ADD,
ADD Stole My Car Keys and ADD & Loving
It?!have become tools that they use to
educate new patients allowing them to
make informed decisions.

“... the goal is to reach as
many people as possible ...”

5
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G
reat news for people living with dyslexia.Abbie
Gonzalez, a mobile app designer from New
Hampshire, has designed a new font for
mobile devices that some people with dyslexia

may find easier to read with. The new font is free and
has already available for some word processors and
ebook readers. Named OpenDyslexic, the font has been
added to the font choices used by Instapaper, a program
that allows users to create a copy of a web page and
save it to their hard drive for reading at a later time.

Although dyslexia is thought to have phonological
origins, some readers reverse letters or words making
comprehension difficult. Dyslexia doesn't manifest itself
universally, which makes developing strategies difficult.
One approach has seen a font that is bottom-heavy,
employing lines that are thicker towards the bottom of
the character than at the top. For some, this means
less flipping and easier reading. However, once
entrepreneurial developers discovered that bottom-
heavy fonts helped with dyslexia, they hoped to cash in
on licensing fees with the dozens of fonts being
launched. Gonzalez decided a better approach would be
to design a free font. OpenDyslexic hopefully differs
enough from other similar fonts to prevent litigation
efforts removing it from the public domain.

BITS AND PIECES OF LEARNING DISABILITY
NEWS COLLECTED FROM AROUND THE GLOBE

Elsewhere

UNITED STATES

New Font For
Mobile Devices 

Researchers hope study findings will lead to more 
treatment options

T
he learning disability dyslexia is caused by a problem with signal
processing involving speech
recognition in the brain,
according to a new study. 

Although they do not lack
intelligence, people with dyslexia
have trouble reading, understanding
and explaining individual words or
entire texts. Researchers in
Germany found this is because a
part of their brain's thalamus --
called the "medial geniculate 
body" -- does not process speech
sounds correctly.

"This malfunction at a low level of
language processing could percolate through the entire system. This explains
why the symptoms of dyslexia are so varied," Begona Diaz, from the Max
Planck Institute for Human Cognitive and Brain Sciences in Leipzig, said in
an institute news release.

The researchers conducted two experiments. First, participants were asked
to perform speech-comprehension tasks. Using magnetic resonance
tomography, the researchers found abnormal brain responses during tasks
that required the recognition of speech sounds.

In contrast, when the participants only had to listen to speech sounds and
not perform a certain task, the researchers found no differences between the
people who had dyslexia and those who didn't.

"The problem, therefore, has nothing to do with sensory processing itself, but
with the processing involved in speech recognition," Diaz explained.
"Recognizing the cause of a problem is always the first step on the way to a
successful treatment."

Although there is no cure for dyslexia, it can be treated, the researchers
noted. They concluded their findings could lead to improved treatment
options for people with the condition.

GERMANY

Dyslexia May Be Caused
By Signal Processing
Problem In Brain
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Dutch study finds attention deficit hyperactivity
disorder (ADHD) disorder does not disappear
with age.

A
ttention deficit hyperactivity disorder ( ADHD) is
often seen as a condition affecting children and
young people, however according to the first study
of its kind, it also affects around 3% of over-60s.

Lead researcher of the Dutch study, Marieke Michielsen
said in a press release: "ADHD affects 3-7% of school-
aged children, and about 4.4% of adults. However, little is
known about ADHD in old age and this is the first
epidemiological study on ADHD in older people."

One ADHD charity says the Netherlands is ahead of the UK
in diagnosis of ADHD at all ages, so there could be similar
numbers of over-60s in the UK with ADHD. Many of them
will not have been diagnosed as having the condition.

The ADHD study
The study says adults with ADHD often work below their
intellectual level, have problems in relationships,
problems organising their daily lives, are more likely to
have accidents and more often display antisocial behaviour
than adults without ADHD.

1,494 people between the ages of 60 and 94 who were part
of the Longitudinal Ageing Study Amsterdam, participated
in the new study. All were given a questionnaire to screen
for ADHD and 231 of those, who showed the most
symptoms, were invited for a longer, structured diagnostic
interview.

The researchers estimate the prevalence of ADHD in older
adults in The Netherlands to be 2.8% - equating to roughly
95,000 people. The prevalence was higher in ‘younger-
olds’ aged 60-70 (4%) compared to ‘older-olds’ aged 70-94
(2.1%). The younger-olds reported having significantly
more ADHD symptoms than the older-olds.

Psychologist Marieke Michielsen, of PsyQ Expertise Centre
Adult ADHD in the Hague, says: "There are several
possible explanations for this. One may be that people’s
symptoms of ADHD diminish with increasing age. Other
explanations may be that the diagnostic interview used is
not sensitive enough to detect ADHD in people over 70, or
even that people with ADHD have a lower life expectancy
compared to people without ADHD."

Previous studies of ADHD in children and adults have
suggested that ADHD is more common among men than
women but in this study, both men and women reported
similar amounts of ADHD symptoms.

NETHERLANDS

ADHD Affects
3% Of Over-60’s 

T
he Dyslexia Association of Singapore (DAS) will expand its
curriculum to include Chinese literacy. The pilot programme,
which will help children with dyslexia master basic Chinese
literacy, is expected to begin from January 2013.

Deputy Prime Minister Tharman Shanmugaratnam shared the plan at
the association's 21st anniversary Charity Gala Dinner on Saturday. 

Besides Chinese, the
association also
included Mathematics
as part of its literacy
curriculum.

It will also increase
psychological assessments, expand a preschool programme, add two
new learning centres and a scholarship programme for outstanding
dyslexic students.

Fund raising to roll out
these initiatives started as
early as January this year
and the association has
hit the $1.3 million
required. 

Mr. Tharman said there is
a need to develop effective
remedies to help children
with dyslexia during their
early learning years as
the Ministry of Education
moves efforts upstream.
The ministry has been
supporting the
association's initiatives since 2005.

He also said MOE provides DAS with an annual grant to fund their
specialised re-mediation programme for these students, and there are
fee subsidies available too.

"With the implementation of the revised Financial Assistance Scheme
(FAS) for needy students who are enrolled at DAS learning centres, we
have increased subsidies as well as doubled our reach to cover
students from up to the 80th percentile of household incomes," Mr.
Tharman said.

He added that MOE has increased the school's capacity to support
students with mild special needs, including dyslexia, autism and
attention deficit hyperactivity disorder (ADHD).

SINGAPORE

Dyslexia Association
Of Singapore To
Launch Chinese
Literacy Programme

“... fund raising initiatives
started in early January ...”
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New LDAO Position Paper on
Postsecondary Issues

In June 2012 LDAO issued a new position
paper, Accommodating Students with
Learning Disabilities in Postsecondary
Studies. The paper was developed and
approved by the Legislation & Policy
Committee of LDAO, and reflects LDAO
positions and information compiled and
adapted from a number of sources that are
included in the References. The position
paper addresses the provision of
accommodations at the postsecondary
level for students with learning disabilities
and strategies for effective transition for
these students from secondary to
postsecondary institutions. 

The position paper was distributed to a
wide range of secondary and
postsecondary networks, and received
good feedback. Initial contacts sent the
information on to other networks, and the
Ontario School Counsellors' Association
put it in their electronic newsletter, so we
hope that the ideas in the paper will
influence planning for students with
learning disabilities. Read the position
paper at: www.ldao.ca/accommodating-
students-with-lds-in-postsecondary-
studies/

Accessibility for Ontarians with
Disabilities Act (AODA)

On June 3, 2011 the provincial government
proclaimed the new Regulation 191/11,
Integrated Accessibility Standards, under
the AODA, which included accessibility
requirements that are general, as well 
as specific requirements for information 
& communication, employment, 
and transportation. 

In August 2012 the government released a
Guide to implementing the various
sections of the Integrated Accessibility
Regulation, with tips and examples to help
with implementation: A Guide to the
Integrated Accessibility Standards
Regulation (www.mcss.gov.on.ca/en/mcss/
programs/accessibility/other_standards/iasr
_2012/toc_iasr.aspx).

On August 15, 2012, the government
posted on the Accessibility Directorate
website, for public comment, some
proposed amendments to the Integrated
Accessibility Standards Regulation. These
proposed amendments were included in
the government's draft new Public Spaces
Built Environment Accessibility Standard
(www.mcss.gov.on.ca/en/mcss/programs/
accessibility/regulations/reg_191/index_
reg.aspx).

Members of the standards development
committees who had drafted the original
information & communication,
employment, and transportation standards
incorporated into the Integrated
Accessibility Standards were not notified
about the proposed amendments, which
the government called “minor technical
amendments”. For example, there is a
proposed change to the section on
libraries of educational and training
institutions, specifying that accessible
resources or materials be provided to
students of these institutions. That would
mean that faculty and other staff would not
be entitled to accessible resources or
materials in their libraries under the
regulation (although they would under the
Ontario Human Rights Code). The 
AODA Alliance submitted feedback to 
the government on this and other 
proposed amendments. 

Mental Health Reports

In May 2012 the Canadian Mental Health
Commission issued a report based on a
country–wide consultation process.
Changing Directions, Changing Lives: The
Mental Health Strategy for Canada, outlines
recommendations under six strategic
directions, including:

• Promote mental health across the
lifespan in homes, schools, and
workplaces, and prevent mental illness
and suicide wherever possible,

• Foster recovery and well-being for
people of all ages living with mental
health problems and illnesses, and
uphold their rights, and 

• Provide access to the right combination
of services, treatments and supports,
when and where people need them. 

In September 2012 the Human Rights
Commission of Ontario (OHRC) released
Minds That Matter, their report on the 2011
consultation on human rights, mental
health and addictions. The report made 54
recommendations in the areas of housing,
employment and services to persons with
mental health issues and/or addictions.
The OHRC accepted feedback on the report
until early November, and will be preparing
a new policy on mental health and
addictions to be released sometime in the
new year.  LDAO submitted a response to
the initial consultation in April 2011 and an
updated response in November 2012. To
read the LDAO response visit
www.ldao.ca/about/public-policy-
advocacy/responses-and-letters/

FALL 2012

Public Policy 
Roundup
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A recent infographic on edudemic.com
outlined some interesting shifts in the future
labour market. Generation Y—“Millennials,”
those born between 1976 and 2001—occupy
centre stage in the work place and bring with
them a completely different mindset then
previous generations of workers. Some of
the shifts are radical, and this includes
projections like:

• By 2014, over 1/3 of the workforce will 
be millennials (i.e., born between 1976 
and 2001).

• By 2020? Almost half.

• Millennials switch their attention between
devices 27 times per hour, up from 17
times from previous generations

• Diversity is also on the upswing, with just
under 60% of millennials white, compared
to 72.5% in previous generations, and
Hispanics increasing the most, from 12%
to 18.5%.

People with disabilities also play a major
role in diversity, but not all disabilities are
visible. In fact, the great majority of
disabilities, including epilepsy, mental
health, dyslexia and other learning
disabilities (LD) and Attention Deficit
Hyperactivity Disorder are invisible.

People often confuse LD and ADHD. The two
conditions frequently co-exist and exhibit
similar characteristics. Furthermore, many
people living with ADHD also live with some
form of learning disability. Until recently,
ADHD was more frequently diagnosed in
men. In women, the disability may manifest
as behaviour that appears “spacey” or
daydream-like in nature.

Like many persons with learning disabilities,
workers with ADHD often remain un-or-
under-employed. Executive functions like
planning, memory, teamwork, multitasking
and organization are skills expected in
today’s workplace, but many of these traits
remain huge problems for workers with
ADHD.

Kathleen Nadeau, editor of A Comprehensive
Guide to Attention Deficit Disorder in Adults
(1994) identifies a number of “crisis points”

she suggests may be “typical” in the work
lives of adults with ADHD. These include:

• A new position requiring tracking,
prioritization, multitasking and rapid
processing of detailed paperwork

• A promotion requiring supervision and
management of others

• An organization is taken over by a new
management team that is inflexible and
detail-oriented

• Supervision which is critical, detail
oriented and inflexible

The common theme running throughout
these situations appears to be an “overload”
reaction for the ADHD employee, where
competencies in activating, sustaining,
shifting attention to, remembering and
finishing a task, exceed the worker’s ability
to cope.

But, it’s not all doom and gloom. Many folks
with ADHD, including singer Justin
Timberlake, Virgin Mobile’s Richard Branson
and chef Jamie Oliver have gone on to
become successful, and many even flourish
in their positions. Furthermore, boundless
energy and incredible social skills in some
ADHDers, can find them flying high in media,
social work, marketing and sales,
recreational, and emergency response
careers. It’s true that planning and long-
term follow-through can be difficult for many
ADHD adults, but some are able to respond
superbly to situations calling for crisis
intervention or immediate problem solving.

ACCOMMODATIONS FOR ADHD
Some employers may resist hiring people
with disabilities because they think
accommodations might be required and
therefore too expensive. The good news is
that most accommodations for ADDers are
cheap. These can include:

• Providing a non-distracting work space

• Allowing opportunities to work from home
or through telecommuting

• Checklists and written instructions to
assist with auditory memory issues

• Removal of nonessential duties at the start
of a new job

• More structure and deadlines. Two fifteen-
minute meetings a week can help the
employee stay on track.

• Job coach/mentor through whom all
information and instructions flow

• More frequent, informal performance
appraisals

Many of these accommodations are useful
for people with learning disabilities as well,
and these are present in about 70% of all
people with ADHD. If diagnosed, they can
have significant impact on work
performance. However, accommodations are
usually inexpensive and can significantly add
to an employee’s productivity. It’s estimated
that for every one dollar spent on
accommodations, $29 are generated for the
company. That’s a pretty good return on
investment and another reason why
employing people with invisible disabilities
like ADHD makes good business sense.

If you’re 18 and living in the Greater Toronto
Area, have an LD/ADHD and having trouble
finding or keeping work, Project GOLD may
be for you. Staff, skilled in the fine arts of
employment counseling job placement and
coaching, can help you understand your
ADHD and learning disabilities and how this
can impact your performance on the job.
GOLD staff can also help you with job
accommodations, disclosure of your
disability and career planning. We offer
resume and interview assistance, job
placement, and coaching to help you keep
the job once you actually find it.

And that’s one of the great things about
Project GOLD: You’ll be working with people
who get it, and won’t judge you for your
disability. We’re conveniently located at JVS
Toronto, near Dufferin and Glencairn, within
easy access of TTC routes. Curious? Why not
attend one of our free weekly orientation
sessions to learn more about our programs
and services? Call 416.649.1619 or visit
http://www.jvstoronto.org/index.php?page=
learning-disabilities-centre for more
information. See you soon!

Project GOLD and
ADHD in the Workplace

By Carter Hammett
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C
ollege students and adults in the
workforce who were not
diagnosed when younger often
find themselves struggling in

adulthood. Many who were previously
treated have stopped taking ADHD
medication, hoping to outgrow the
symptoms after puberty, as doctors once
believed. They are often surprised when
they begin to have similar problems as
adults. Frequently these adults need to be

officially diagnosed (again) and treated for
adult ADHD to keep their jobs or save 
their grades.

Russell Barkley and others have reported
65-80% of kids with ADHD continue to have
symptoms as adults. Sadly, only 10% or so
receive treatment; gratefully, that seems to
be changing. More recent research on
adult ADHD supports the diagnosis, hence
the change in diagnostic criteria. Without
treatment the outcome is bleak for many
adolescents and adults.

ADHD and Employment

The ADHD Awareness Coalition,
spearheaded by CHADD, ADHD Coaches
Organization (ACO), ADDitude magazine
and Attention Deficit Disorder Association
(ADDA), conducted a non-scientific survey

last year and found disheartening results.
Over 2,000 adults participated in the
survey. 60 percent said they had lost a job
due to ADHD symptoms. “More than 36
percent reported having 4 or more jobs in
the past 10 years, and 6.5 percent
responded they have had 10 or more jobs
within the past 10 years.”

Clearly, finding the right job and career
path to fit your specific needs is critical to
success. Ask for accommodations;
sometimes even minor changes can make
the difference between success and failure
in college or the workplace. As one who
was too ashamed to ask for ‘special
treatment’ (allegedly, because I didn’t want
anyone else to ‘think’ I had problems), I
can tell you it’s best to address your denial
and come to terms with reality sooner,
rather than later.

Coming to Terms with 
Invisible Conditions

Coming to terms with any kind of disability
or difference is an adjustment. It requires
honesty, courage and letting go of who you
thought you were. Counseling may be
helpful to work through the grief and other
issues related to the adjustment period. It
took over 50 years for me to accept that my
ADHD is truly disabling without the right
support and accommodations.

I have chronicled the ‘most’ major event
that triggered my coming to terms with
ADHD in Facing the Giant, a free ebook.
There are links to information about the

legal protection, accommodations,
advocacy and other relevant information in
the article Adult ADHD and Self
Advocacy:10 Tips for Facing Giants.

How Do I Know if I Have ADHD?

Not everyone who is easily distracted,
disorganized or disruptive has ADHD.
Likewise, many adults who have ADHD are
undiagnosed or misdiagnosed. I was
treated for anxiety for two years before my
therapist realized that I had ADHD in the
early 90s. Numerous confounding variables
make it difficult to diagnose this disorder,
ie., over half of adults with ADHD also have
anxiety, depression and sleep disorders.

Here are Some Red Flags and
Nuances to Look For:

• ADHD is genetic. There is up to an 80%
chance that children will have the
disorder if a parent has ADHD. Many
adults don’t realize they have ADHD until
a child in the family is diagnosed.

• ADHD begins in childhood unless the
symptoms are caused by a head injury or
other environmental factor. In most
cases, you are born with ADHD or not.
Some believe that many babies who are
oxygen deprived at birth and/or born with
forceps may develop learning
disabilities, ADHD or other mental
health problems. The same is true for
many babies who are exposed to alcohol
or other drugs (including tobacco) before
birth, and toxins such as lead paint after

“... in most cases you are
born with ADHD or not ...”

The ADHD Files
by LuAnn (Anne) Pierce, LCSW

There is much confusion about ADHD – many are unsure it even exists, and some consider it an excuse for

bad behavior, procrastination, disorganization and missing deadlines. Until recently, the diagnostic

criteria for the disorder did not include older adolescents and adults. The American Academy of Pediatrics

changed the ages for diagnosis of ADHD from ages 6 – 12 to ages 4 – 18 (and above) in late 2011.
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birth. Head injuries can result from
abuse, accidents such as falling and
other seemingly minor insults to the
brain. All of these and other
environmental factors are believed to
cause brain damage, which often shows
up as problems with learning, attention
or mental health, though it may go
undetected until a child enters school.

• ADHD is a misnomer. People assume
that an attention deficit means that
people are unable to focus at all. Most
people with ADHD can be very focused or
‘hyper-focused’ on things they find
stimulating, ie., video games, movies,
music, reading, typing, etc. When
someone is hyper-focused, he or she
appears to block out almost everything
around them and have difficulty
transitioning from one task to another.

When not stimulated externally, the pre-
frontal cortex of the ADHD brain is
seeking stimulation. It is believed that
the neurons are not firing fast enough,
hence the need for external stimulation. I
heard two different doctors describe
ADHD as caused by a ‘sleepy brain’ that
literally causes people to shift and move
around to stay awake. The brain can be
stimulated by medication, exercise,

mindfulness or other meditation,
fidgeting, chewing gum, knitting or
crocheting, playing an instrument
(particularly drums) or other stimulating
activity. Different things work for
different people.

• There are three types of ADHD -
Hyperactive (the more obvious kind),
Inattentive (dreamy, disorganized,
procrastination, seemingly unmotivated
and often mistaken for laziness by
outsiders) and Combined, a combination
of hyperactivity and inattention. Since
these manifest very differently,
identifying the less obvious Inattentive
Type can be difficult. Those who have
symptoms of both (me!) seem to bounce
from one to the other. Hyperactivity is
more easily recognized in children. In
adults, it appears more as restlessness,
impatience, fidgeting or wiggling.

• Keep in mind, ADHD symptoms may be
mild, moderate or severe. The severely
hyperactive person, who is always late,
harried and in a hurry every day looks
very different from a mildly or
moderately hyperactive person, who
bounces his/her foot or taps her fingers
all day. An mildly inattentive person who
can’t seem to start on projects or find
her address book, presents differently
from the severely inattentive one who
can’t see over the piles on her desk,
forgets to pick up the kids from school
and sends email to the wrong person 
at work.

• A diagnosis of ADHD doesn’t mean you
have all of thesymptoms. It is also
important to realize that many of the
symptoms are present in everyone to

some degree. The determining factors
for diagnosis have to do with age of
onset, level of impairment in daily life
(work/school, relationships, etc.) and the
cluster of symptoms that are not related
to another medical or mental health
condition. There is a lot of overlap
between symptoms of ADHD and anxiety,
Bi-Polar Disorder, so finding the right
diagnosis is critical to finding the 
right treatment.

“... coming to terms
requires honesty, courage
and letting go ...”

“... different things work
for different people ...”

If you aren’t sure, but some of these
challenges resonate with you, ask
your medical provider or see a mental
health practitioner for an assessment
(preferably the latter). College
counseling centers deal with these
issues a lot. Don’t wait until your
papers are late and grades are
dropping to ask for help. Transitions,
like going away to college, add stress
to an already difficult situation. The
change in structure and support may
exacerbate ADHD.
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F E A T U R E

Dispatches  
From The

Short Bus:

Once told he would never be

anything more than a

dishwasher, author Jonathan

Mooney has not only came to

terms with his cognitive

differences, but graduated

from an Ivy League university

and now aims for nothing less

than a learning revolution.

By Carter Hammett
Photo by Sarah Small

A TALK WITH
JONATHAN

MOONEY



I
t’s an election year in the United States,

and Jonathan Mooney wants you to start

rethinking education. He wants to

replace the “chalk-and-talk” days of

yesteryear with more individualized narrow

cast learning; the “sage on the stage” to a

facilitator where the learning is largely

inquiry-based.

High goals indeed for the highly-regarded

author of the acclaimed book, The Short Bus.

“Schools prepare generalists for a world of

specialists,” he says. “About 85 per cent of 

all jobs use only grade eight math, but

require degrees.”  

Mooney states the time is right to reimagine

the future of education, which he sees ADD

as strength-based and student-centred.  

The premise is that America has been having

the educational reform conversation, which is

about performance and teacher evaluations

and so, but it’s not about the most important

thing: learning reform.”

He sees the current state of education as 

a 19th century approach in a 21st 

century world.

“Folks learn when education is relevant to

their lives and when they have chosen their

own educational path,” he emphasizes.

Much of this is the thrust of a new book, his

third, Redrawing the Lines: Dispatches From

the Front Line of the Learning Revolution,

which reimagines where education can go,

and the changes it must make if it is to

remain relevant and impactful.

The book may have its roots in the missing

pieces of his own childhood education.

Diagnosed with dyslexia and ADHD at age

eight, he started making inroads towards

reading by age 12."

“I was pretty much a text book case when it

came to dyslexia,” he says. “I don’t really read

well and in the traditional grammatical

sense, I’m not that good at writing either.”

He recalls with a touch of sadness in his

voice, how, as a child, the expectation was for

him to sit still in class. Unfortunately, it

wasn’t long before his ADHD dropped in to

say hello for the day.

“Pretty soon both feet would be bouncing,

and after about 30 minutes, I’d bust out the

drums. About a minute later, I’d be trying to

wrap my leg behind my neck.” Pretty shortly

after I’d be sent down to the principal’s office.

He spent so much time sitting outside of the

principal’s office, he became good buddies

with the school janitor.

But the messaging received from the

experience was a little more dire.

“If you don’t sit still, you’re a bad kid. The

cultural norms were, if you didn’t read, you

were considered a dumb kid.”  

I was in the slow reading group, See Spot

Run and all that. Half the time I’d be making

fun of my situation; the other half of the time

I’d be hiding in the bathroom to avoid reading

out loud.”

It’s a fascinating paradox then, that the kid

who didn’t want to see spot run, was not only

accepted into an ivy league school, but went

on to major in English Literature as well.  

He accounts for the irony in two ways. “One,

is kind of pragmatic,” he says. “I was gonna

prove people wrong and show that that I

could work at the highest level and graduate

with a 4.0. The other, more important reason,

is that my strengths were story telling, ideas.

I was supported by a range of teachers from

grade three all the way into college and

encouraged to engage in the logistics of

literature. I had teachers who said I could

engage in the highest levels of literature even

if I didn’t read. They handed me books on

tape and said, go learn it. Even though my

reading and writing weren’t great, I had other

strengths—thinking and understanding—that

I could do well.” 

He has stated that he believes his kind of

challenges are largely context-driven. “The

same trail that gets you into trouble into

school is the same stuff that help you

succeed in the corporate context.”

And succeed, he has. As a consultant, he’s

worked with Exxon and The United Way and

helped them to realize the benefits of

neurodiversity in the workplace by facilitating

groups and nurturing youth development. 

He’s also the co-founder with Bill Flink, of a

national non-profit mentoring program,

Project Eye-to-Eye, which has paired

thousands of high school kids with LDs and

ADHD with college students who act as role

models, mentors and guides. The wildly

successful program has been steadily

growing over the years with chapters in well

over a dozen states.

“The holy grail of this work is positive self

concept,” he says. “A parent can tell their kid

is smart, but they’re the wrong messenger. 

“The program’s vision is pretty simple,” he

continues. “The idea is that young people

who are going through a hard school

experience need a positive vision of the

future. The natural way to do that seemed to

bring living, breathing role models together

with younger people. The program strives to

give hope through mentoring.”

But mentoring is just one component in a

future ripe with educational possibilities.

Mooney points to charter schools as one

potential model. We chat about individualized

and applied degrees before the conversation

turns to technology’s role in educating kids

with LDs. 

“Technology allows a classroom to be flipped.

The traditional model emphasized time

broadcasting information with a minimal

amount of time applying that. It allows the
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“... the holy grail of this work is
positive self concept ...”

“... the time is right to reimagine
the future of education ...”
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student to work according to their learning

style and at their own pace. It also frees the

teacher up to connect with students and

frees them to facilitate an inquiry-based

learning experience where real learning

happens.”

And that’s perhaps Mooney’s greatest focus

right now: nothing less than a complete

learning revolution that’s student focused,

inquiry based and future- viewing. “The

emphasis has always been on “fix the kid, 

not the environment,” says Mooney. “Our 

big challenge is to change the dominant 

way we educate young people. We need a

learning revolution.” 

Jonathan Mooney’s Books
THE SHORT BUS
A young man once labeled “severely learning disabled” journeys across America to find

others who have used humor, imagination, and resiliency to create satisfying lives

beyond “normal.”

When his teachers decided Jonathan Mooney needed special ed because he couldn’t

follow directions, sit still, or read well, he feared he’d lost his chance to be a regular

kid. Suddenly he was “not normal.” Suddenly he was a short-bus rider destined to

travel a harder road, a distinction that screamed out his “difference” to a hostile world.

Along with other kids facing similar challenges, he was denigrated daily. He almost

lost hope. Yet ultimately, Jon shocked the skeptics, graduating from Brown University

(with honors). But he could never shake the voice that insisted he would always be

“less than.”

So he hit the road. To free himself, he dreamed up an epic journey across the U.S. on a

broken-down short bus. This inspiring record of his odyssey documents Mooney’s

search to help himself by learning from others once labeled abnormal who had

learned to live in beautifully original ways. He meets Ashley, a deaf and blind girl who

curses out her teachers in sign language; Kent, a performance artist with attention

deficit hyperactivity disorder (ADHD) who loves “yo mama” jokes and may just be the

new Andy Kaufman; Jeff, an obsessive eccentric whom society would label autistic,

keeps unadorned lists that describe his world in unexpectedly moving ways. These

people confirm his belief that “normal” is a state that no one

actually visits. Everyone, Jon discovers, must embrace even

their most radical differences.

Propelled by a unique writer’s heart, mind, and spirit, The

Short Bus is a rebellious, funny, and incredibly colorful

investigation of life lived happily outside the lines.

LEARNING OUTSIDE 
THE LINES
Learning with YOUR purpose in mind—not your

parents’, not your teacher’s, not your school’s.

Every day, your school, your teachers, and even your

peers draw lines to measure and standardize

intelligence. They decide what criteria make one

person smart and another person stupid. They decide who will succeed

and who will just get by. Perhaps you find yourself outside the norm, because you learn

differently – but, unlike your classmates, you have no system in place that consistently

supports your ability and desire to learn. Simply put, you are considered lazy and

stupid. You are expected to fail.

Learning Outside the Lines is written by two such “academic failures”—that is, two

academic failures who graduated from Brown University at the top of their class.

Jonathan Mooney and David Cole teach you how to take control of your education and

find true success—and they offer all the reasons why you should persevere. Witty, bold,

and disarmingly honest, Learning Outside the Lines takes you on a journey toward

personal empowerment and profound educational change, proving once again that

rules sometimes need to be broken.

When Mooney Came 
to Ottawa… 
“Excellent, amazing, funny, touching, relevant,

inspiring , life changing, powerful, made me

cry , I will be a better educator because it. “

These are just a few of the adjectives and

comments received from people who attended

our speakers series in which Jonathan

Mooney was our key note speaker at our “

Right to Learn Power to Achieve “speakers

series presented by the Ottawa chapter of the

LDAO this past April.

Jonathan simply had the crowd engaged from

the moment he started talking. I looked

around the auditorium throughout his talk and

could see on people’s faces the impact his

presentation was having on people

immediately. For parents and caregivers he

validated what many of them feel and know to

be true about there children, for educators in

the crowd it was the “best professional

development they had ever received”, and for

the students who attended ( my own son being

one of them) he became a role model. We

would have kept him talking all day if we could

and we are hoping to have him back in Ottawa

sooner than later, I am asked on a regular

basis from our members and “When is

Jonathan coming back I want my

son/daughter or students to hear him speak.”

His message is truly life changing.

-Linda Barbetta, LDA Ottawa



Simply put, metacognition is
"thinking about thinking".  

E
xpanded, however, it's a complex
concept contextualized broadly as;
“an appreciation of what one
already knows, together with a

correct apprehension of the learning task
and what knowledge and skills it requires,
combined with the agility to 
make correct inferences about how to
apply one’s strategic knowledge to a
particular situation, and to do so efficiently
and reliably.”  

Metamemory is a crucial component of the
fabric of metacognition and is generally
understood as; "knowing about memory
and mnemonic strategies". Although
metacognition has not been studied in
great detail, it dates back to ancient
Greece. Modern experts generally view it
cross-culturally as a survival tool most
crucial to human advancement, and its
importance certainly cannot be denied in
relation to learners affected by LD. 

To understand metacognition, one must
focus on the thinking process itself.
Studies prove that, logically, when learners
are aware of their thinking processes, they
manage goals and attention much more
effectively. Obviously, then, self-awareness
promotes the discipline required to reach
learning objectives. When students with LD
are aware of their own personal
commitment to learning strategies and
outcomes, they better regiment
themselves to attain them. One must
recognize procrastination, for example, 
in order to take action against it and
combat stagnancy. 

Metacognition is directly related to
intelligence, and it can help the LD

population dissect various complications
associated with global impairments.
Executive processes are known as
"metacomponents" in the Triarchic Theory
of Intelligence”, a term coined by American
psychologist and psychometrician, Robert
Sternberg and typically applied to theories
of metacognition.

The three types of knowledge in the
metacognitive equation, are Declarative
Knowledge, which is factual information,
written and spoken, Procedural
Knowledge, which is didactic (or
instructional)---the knowing how to do
something, like how to perform steps in a
process, and, lastly, Conditional
Knowledge, which is knowing when to use
a skill or process and also the

comprehension of why that skill or process
works under certain conditions, in
particular environments. 

Metacomponents, then, are the executive
processes that govern and receive
cognitive feedback. According to
Sternberg, these metacomponents "figure
out how to do a particular task or set of
tasks, and then make sure that the task or
set of tasks are done correctly." Executive
processes involve all stages of planning,
evaluating and monitoring problem-solving
activity. Sternberg, his associates and
successors, assert that the ability to
delegate cognitive resources is central to

intelligence, and learners with LD do
themselves a favour by 'breaking down'
components and assigning organization to
large tasks.

Most individuals of average intelligence
engage in metacognitive regulation when
confronted with academia or work
projects, yet some are more
“metacognitive” than others. Research
shows that learners with greater
metacognitive capabilities are most
successful in a wide variety of pursuits.
This means that everyone---even those
afflicted with LD can learn how to better
regulate cognitive activity and therefore
improve in all areas of study, work and
leisure. In short, we can all train ourselves
to think better by thinking about thinking!  

Cognitive Strategy Instruction (CSI) is a
teaching method that emphasizes the
development of thinking processes in order
to enable all students to become strategic
in learning endeavours. CSI assigns
identifiable cognitive strategies to all
learners, regardless of ability. What was
once thought appropriately used in only 
the “brightest” category of students is 
now being applied to all learners in 
the assumption that metacognition
benefits everyone

The study of metacognition continues to
provide educational psychologists,
instructors and students around the world
with insight about the cognitive processes
involved in successful learning. It
maintains instructional interventions and,
most importantly, teaches students how to
be more aware of a vast array of learning
strategies and products. The future of all
learners looks bright!
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“... experts view it cross-
culturally as a survival
tool crucial to human
advancement ...”

Metacognition: Thinking
About Thinking
THOUGHT YOU KNEW ABOUT THINKING? THINK AGAIN!
By Deana Collins
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A
t some point, we have all come
across a child or youth who
strikes us as a bit odd, or at least,
different, from most “typical”

children or youth. Perhaps it was a child
who seemed clumsy, or a youth who
seemed to miss social cues such as facial
expression or other forms of body
language. Too often however, we
do not think of why these youth
are as they are, but instead we
shrug it off as being someone
who is simply off-kilter. To the
trained person, be it a health
care professional or educator,
these behaviours often set off
internal alarms that the child
probably has some sort of LD,
or an associated disorder.  

Of all the different LDs that
exist, one is especially difficult
to diagnose. The reason for this
is because it has many similar
and overlapping characteristics
with another syndrome. This
evasive and elusive condition
that evades even some experts
is called non-verbal learning
disability (NVLD).

A non-verbal learning disability
is a term used to describe
characteristics in people that
affects the way they learn.
Those with NVLD have difficulty
learning through analyzing what
they observe in the absence of
spoken language (non-verbal
learning). Instead, they learn
best through the use of
language, either by speaking or
hearing words. Although the
exact cause of NVLD is not
known, “current evidence and
theories suggest that the

destruction, disorder or dysfunction of
white matter in the right hemisphere of the
brain could [potentially] be the cause…”  

The other condition that shares many of
the same traits of NVLD is Asperger’s
Syndrome (AS). Asperger’s Syndrome is on
the continuum of the autism spectrum

disorder (ASD), and similar to autism, is
characterized by difficulties in social
interactions along with restricted and
repetitive patterns of behaviour and
interests. Not unlike NVLD, the exact
cause(s) of autism are still unknown;
however, there is active research in the
field, and it is most likely a combination of

factors that play a role in the
development of the disorder.
People living with both NVLD
and AS typically have difficulty
with social interactions and
communication; those with
Asperger’s with both verbal and
non-verbal communication and
those with NVLD with non-
verbal communication.  

For instance, both can engage
in one-sided, long-winded
conversations without noticing if
the listener is listening or trying
to change the subject, and/or
display unusual nonverbal
communication such as lack of
eye contact, few facial
expressions, or awkward body
postures and gestures.  With
AS, other symptoms include,
but are not limited to: showing
an intense obsession with one
or two specific, narrow subjects
such as baseball statistics or
train schedules; appearing not
to understand, empathize with
or be sensitive to others’
feelings, having a hard time
“reading” other people or
understanding humor, and 
poor coordination.

Research indicates that nearly
65 percent of communication
between individuals is conveyed
through nonverbal means, and

The Best of Both Worlds: 
A POSITIVE SPIN ON NONVERBAL LEARNING
DISABILITIES AND ASPERGER’S SYNDROME  
By Zareh Demirdji 
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so typical NVLD/AS symptoms seem to put
these groups of individuals at a huge
disadvantage. But, if you are familiar with
NVLD and AS, you will most assuredly
agree that those apparent disadvantages
need not be looked at negatively. After all,
who among us does not have difficulty with
social interactions and communication at
some point? In fact, having NVLD or AS
can be advantageous, and those with
either condition oftenpossess average-to-
aboveaverage intelligence.

So how exactly then can having a NVLD or
AS be advantageous? With respect to
NVLD, individuals do well with the
mechanical aspects of reading.
Furthermore, “word decoding and spelling
come easy [to them] as does memory for
rote material,” the latter being a
characteristic those with AS have as well.
Additionally, people with Asperger’s have
one characteristic in particular that gives
them an advantage: their ability to
concentrate for extended periods of time
on their particular areas of interest. 
These abilities to intensely focus and
memorize large quantities of information
can, and have provided humanity with
extraordinary contributions.  

There are many individuals (both famous
and not) who are known to have or are
suspected to have had AS who have made
positive contributions to all areas of
society. Some of the more “famous” people
include; Microsoft founder Bill Gates,
writers Isaac Asimov, Emily Dickinson,
Jane Austen and Hans Christian Anderson;
Alan Turing (mathematician/computer
scientist) and physicists Sir Isaac Newton
and Albert Einstein.

Asperger’s syndrome has even made its
way into pop culture. For those familiar
with AS, it’s pretty clear that one of the
characters in the super popular comedy
show The Big Bang Theory most likely has
it. The character (if you haven’t guessed
already) is Dr. Sheldon Cooper, played by
actor Jim Parsons. Sheldon is a socially
awkward, theoretical physicist who is
insensitive to the emotions of others and
can concentrate for prolonged periods of

time in areas he finds interesting. Once
again, we see how an intense ability to
focus can lead to advantages in
remembering and comprehending
information, even in fields as difficult as
theoretical physics.  

To be clear, I am not trying to paint a
picture of NVLDs and AS that is all flowers
and rainbows. There are of course many
difficulties involved in raising a child with
either condition. The message I want
readers to take away is that having a child
with either condition doesn’t have to be, or
rather, shouldn’t be a negative diagnosis.
With education, patience, and guidance,
there is no knowing what those with a
NVLD or Asperger’s can achieve and so
setting expectations and limits for children
with either condition may impede their true
potential. Within the correct environment,
and with the proper support systems,
people with a NVLD or AS can learn to
utilize their differences as advantages and
use their abilities to become amazing
contributors to society.  

At the YMCA Academy, an alternative
independent high school in Toronto,
roughly “54 percent of the student
population has identified LDs, which
includes NVLD and 10 percent has AS.

Each has their own unique talents and
abilities which the teachers try to utilize
when instructing them. For instance, one
teacher from the academy explains, 

“In my English classes, some of my
students with Asperger’s experience
difficulties connecting with characters in
stories and understanding their
motivations. To help them develop this
skill, I use a variety of ‘writing in role’
exercises including daily entries, fake
Facebook profiles, letters from one
character to another [or] anything to get

them to step into someone else’s shoes 
to start imagining the world from 
another perspective.”

I use a teaching strategy in phys. ed. class
called Teaching Games for Understanding
(TGfU) that is highly accommodating for
students with LDs. TGfU is a learner-
centric philosophy that promotes a
problem-based approach to understanding

the basic, underlying concepts of all
games, and using that knowledge and
understanding to build an appreciation for
the game/sport. One of the many benefits
TGfU offers is a learning environment that
is beneficial to students with all types of
learning disabilities (LDs), especially those
with NVLDs and Asperger’s syndrome.
TGfU has inherent in its design and
application, routines that play to the
strengths of those with LDs while at the
same time taking away those features that
give them high levels of anxiety. Of
particular importance to those with NVLDs
and Asperger’s is the structured nature of
how lessons are delivered, which in a gym
setting are of great importance since there
are a lot of non verbal cues.

Regardless of what type of LD a student
has, our teachers try to focus on the
strengths of students in the way they
assess and evaluate them. Teachers do
also, however, work on developing skills to
improve their weaknesses. Aside from
their shared commonalities, each student
with an LD has their own particular
characteristic that distinguishes them
from others. Students with NVLDs and 
AS who attend the YMCA Academy are
taught to use their various skills to 
their advantage, and in doing so excel 
and prosper.

“... but instead we shrug it
off as someoe who is
simply off-kilter ...”

“... of particular importance
is the structured nature of
how lessons are delivered ...”
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W
hether you’re the parent of a
child with a reading disability
or an educator that works with
students with learning

disabilities on a daily basis, you’re
undoubtedly always looking for new tools
to help these bright young kids meet their
potential and work through their disability.
While there are numerous technologies out
there that can help, perhaps one of the
richest is the iPad, which offers dozens of
applications designed to meet the needs of
kids who have learning disabilities and
beginning readers alike. Here, we highlight
just a few of the amazing apps out there
that can help students with a reading
disability improve their skills not only in
reading, writing, and spelling, but also get
a boost in confidence and learn to see
school as a fun, engaging activity, not a
struggle.

HELPFUL TOOLS
These tools are useful for both educators
and students with reading disabilities
alike, aiding in everything from looking up
a correct spelling to reading text out loud.

1. Speak It!:
Speak It! is a great text-to-speech
solution that can allow students with
reading disabilities to get a little help
with reading when they need it.

2. Talk to Me: 
Talk to Me is another text to speech
application. It can be used to read
words out loud as they are typed,
which can help students to better
correlate the letters and words with
how they’re pronounced.

3. Dragon Dictation: 
Dragon Dictation works in reverse of
the two apps we just listed. Instead of
reading text out loud, the application
writes down spoken text. For students
who struggle with writing, it can be a
great way for them to jot down ideas or
get help learning.

4. Dyslexic Like Me: 
Explaining dyslexia to a child can be
hard, but this application can make it a
little easier. It’s an interactive
children’s book that helps students to
understand dyslexia and become
empowered to overcome their learning
disability.

5. Merriam-Webster Dictionary: 
If spelling is a problem, it’s always a
good idea to have a really great
dictionary on hand. This app from
Merriam-Webster can provide that.

6. Dictionary.com: 
If Dictionary.com is your go-to place
for definitions and spelling help, this
app can be a great way to bring that
functionality to your iPad or iPhone.

7. Prizmo: 
With Prizmo, users can scan in any
kind of text document and have the
program read it out loud, which can be
a big help to those who struggle with
reading.

8. Flashcards for iPad: 
This app makes it easy to study words,
spelling, and other things that young
and LD readers might need help with.

9. Soundnote: 
Using Soundnote, you can record
drawings, notes, and audio all at once,
balancing reading-based skills with
those that are auditory and visual.

FUNDAMENTALS
These apps help teach the fundamentals of
reading, writing, and spelling to any young
learner, but can be especially helpful for
those who are struggling.

10. Alphabet Zoo:
Alphabet Zoo is a great tool for helping
young readers to recognize letter
sounds. Using text and pictures of
animals, kids can build their reading
skills while having fun.

11. Find the Letters HD: 
A favorite of special education
teachers and psychologists, this app
asks learners to find letters and
numbers in a coloring grid. It helps
build skills in spatial positioning,
depth orientation, form discrimination,
and concentration and attention.

12. First Words Sampler: 
Preschoolers with a reading disability
can get a head start on improving their
skills with this app that teaches them
about letters and words using fun
graphics and sounds.

13. Montessori Crosswords: 
Embrace the Montessori method by
using this app to help youngsters
improve their spelling and reading
skills through engaging phonics-based
exercises.

Hotweb: 
50 POPULAR IPAD APPS FOR
STRUGGLING READERS & WRITERS 
By TeachThought Staff

Teach Thought is an innovative web site that tracks the latest trends in both education and technology and
serves as a bridge between the two. LD-friendly, the site frequently promotes apps that are useful to people
living with neurodiverse issues. We are pleased to present Teach Thought’s round up of LD-friendly apps.
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14. Read &Write: 
Students can practice reading and
writing letters using this application.
Users can trace letters, learn letter
sounds, and get illustrations to go
along with each part of the alphabet.

15. Sound Literacy: 
With a portion of the proceeds from
this app going to the Dyslexia
Association, there’s no reason not to
sign on. Even better, the app is
incredibly useful, employing the Orton-
Gillingham method to help students
recognize the spellings of English
phonemes.

16. weesay ABC: 
Using pictures, words, and sounds,
this application makes it easy for
young students to practice and learn
their ABCs.

17. abcPocketPhonics: 
This app is a great tool for teaching
reading disabled students the
fundamentals of letter sounds and
shapes.

18. The Writing Machine: 
By correlating pictures and words,
reading text, sounding out letters, this
tool helps students develop early
literacy abilities with greater ease.

19. WordSort: 
One of the top educational apps out
there, this game helps kids to learn
how to identify parts of speech, like
nouns, adverbs, and verbs, as well as
emphasizing grammar skills.

20. ABC Phonics Word Families: 
Using analogy phonics (or word
families) this application teaches
young learners to see and hear the
patterns of commonality in a set of
words. With flashcards, spelling
words, scrambled words, and games,
this app is a must-have for helping
students.

READING
These excellent iPad apps can be a big
help to reading disabled students who
need a little extra support when trying to
read.

21. Blio:
Blio offers all the same features of any
basic e-reader, and also a few things
that make it unique. Through
synchronized highlighting and a serial
presentation view, the app helps those
with reading disabilities make sense of
the text, something many other similar
apps don’t offer.

22. Read 2 Me: 
For those who have difficulty reading,
apps like Read 2 Me can be a godsend.
The app comes complete with an
entire library of texts, all of which can
be read out loud.

23. Read2Go: 
If you use DAISY (Digital Accessible
Information System) books in your
classroom, Read2Go is one of the best
and most accessible ways to read
those books on iOS.

24. AppWriter: 
Designed with reading and writing
disabilities in mind, this text editor for
iPad integrates numerous accessibility
features into standard text editing
functionality.

25. Audiobooks: 
Sometimes students with reading
disabilities might just want a break
from reading books the old fashioned
way. That’s why this amazing collection
of free audiobooks can come in handy,
offering access to classics like Romeo
and Juliet and Treasure Island.

26. Bob’s Books: 
Bob’s Books uses phonics-based
interactive games to help kids learn
how to read. Activities will help young
learners to sound out words, spell, and
make connections between letters and
sounds.

27. iStoryTime: 
There are numerous titles to choose
from in the iStoryTime series, all of
which allow kids to have the book read
to them or to get help reading it
themselves.

28. MeeGenius! Kids’ Books: 
MeeGenius is another series that’s
perfect for practicing reading skills.
Those with trouble reading can use
illustrations and helpful word
highlighting to get help, or just have
the book read to them until they’re
confident enough to do it on their own.
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29. Reading Trainer: 
While this app is designed to help
average readers boost their reading
speed and ability, it can be useful to
those who struggle as well, as many of
the skills taught can help just about
anyone become a more confident
reader.

30. See Read Say: 
This application will help to ensure
that young learners are familiar with
all of the Dolch sight words (the most
common words), using games,
activities, and tons of practice.

31. Stories2Learn: 
Why use existing stories to help
troubled readers when you can build
your own? This application lets you
develop your own text and audio
stories, including messages, topics,
and other things that can help keep
kids interested.

32. eReading series: 
The eReading series from Brain
Integration LLC, helps young readers
at all levels of proficiency learn about
topics like Greek Mythology and
Gulliver’s Travels. Users can have the
book read to them, or practice reading
without the help, too.

WRITING
For those with reading disabilities,
sometimes writing can also be a trying
task. Here are some apps that can help
teach, assist, and make writing more fun.

33. iWrite Words: 
Named by The Washington Post as one
of the best apps for special needs kids,
this game-based program helps
youngsters learn to write their letters
through a fun and engaging setup that
uses illustrations and animations to
keep things interesting.

34. AlphaWriter: 
Using Montessori-based learning
methods, this application helps kids to
learn how to read, write, and spell
phonetically. It also teaches lessons on
consonants and vowels, letter sounds,
writing stories, and much more.

35. Sentence Builder: 
Through this application, elementary
school children will learn how to build
grammatically correct sentences, with
a special focus on using connector
words.

36. Story Builder: 
After kids are done learning how to
build sentences, they can move onto
this app which combines those
sentences into one coherent story,
complete with illustrations.

37. Writing Prompts: 
Having trouble thinking of things for
students to write about? This app
removes that roadblock and offers up
numerous ideas for short writing
assignments.

38. Idea Sketch: 
This mind-mapping app can help
learning disabled students make sense
of their ideas and organize them in
ways that they can easily translate into
written work.

39. Storyrobe: 
Teachers and students can build and
share their own unique stories through
this application. Integration with
YouTube and email makes it easy to
share and revise, too.

SPELLING
These applications can be excellent tools
for improving spelling skills.

40. American Wordspeller: 
Looking up a word in a dictionary isn’t
that simple if you have no idea how to
spell it. This app removes that problem
and employs a method that lets you
much more easily pinpoint how to spell
just about any word.

41. Word Magic: 
Created by the parents of a five-year-
old, this app for young learners help
kids learn words and how to spell them
correctly. It uses lots of positive
reinforcement, rewards, and fun
pictures to keep things interesting to
learners.

42. Typ-O: 
Poor spellers can rejoice over this
great application that help you spell
words correctly in any typing-related
program on your iPhone or iPad.

43. A1 Spelling App: 
This application is a great way to help
poor spellers begin to learn the correct
spelling of common words, increasing
difficulty as kids master words.

44. iSpell Word: 
iSpell Word is designed to help kids
learn the spellings of simple English
words. It uses games to teach, with
each level of the game employing more
difficult words so kids are always
challenged.

45. Jumbline: 
If you’re looking to make reading,
writing, and spelling into a game, this
app can help. It’s full of word games
that ask players to use speed, smarts,
pattern recognition, and spelling skills
to win.

46. Spelling Bee Challenge: 
Kids can have fun taking part in a
mock spelling bee using this
application that boosts both spelling
and vocab skills.

47. Word Fall: 
In this educational game, words fall
from the sky and players must collect
letters to form basic words.

48. WordLadder: 
This highly challenging word game will
get older readers thinking about how
words are spelled and how they can be
connected and changed to form new
words.

49. ACT Spell: 
Developed especially for learners with
disabilities and special needs, this tool
helps develop motor control, word
recognition, spelling, and reading
skills.

50. Word Wizard: 
Lauded by The New York Times, this
word-focused app lets kids hear the
sounds of letters and words through a
movable alphabet while also engaging
them in spelling practice and games.

This is a cross-post from content partners at
onlinecollegecourses.com

Hotweb
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A
few minutes after being
introduced to badminton in their
gym class at The YMCA Academy,
a high school in Toronto for

students with learning disabilities and
learning style differences, a group of Grade
10 students are playing the sport — but
with a balloon instead of a birdie. The next
day, they play a badminton-esque game
that relies on learning how to serve
accurately. As the week progresses, the
students’ badminton skills deepen through
these games. “At my old school, it was like,
‘Here’s the rules, here’s how you play it,’
and then you get right into it,” says Clayton
Dimech, a Grade 11 student. “This is way
more helpful.”

Physical education here is completely
different from how you or I likely
experienced gym class. Given the needs
and strengths of the school’s student

population, a series of drills on the
fundamentals of a particular sport would
be counterproductive for everyone involved.
In addition, the school’s size further limits
its teachers’ activity options. “Even when
two physical education classes are
combined, we still only average about six-
to-ten students,” says Zareh Demirdji, a
science and phys. ed. teacher at the
school. “This does not bode well for
teaching physical education in the
traditional sense, as it is not an easy task
teaching team sports with barely enough
student bodies to make one team.”  

For that reason, Demirdji redesigned the
academy’s phys. ed. program based on
Teaching Games for Understanding (TGfU),
a concept he’d studied in teacher’s college.

“TGfU is a learner-centric philosophy that
promotes a problem-based approach to
understanding the basic, underlying
concepts of all games, and using that
knowledge and understanding to build an
appreciation for the game/sport,” he
explains. “This is done through the
implementation of mini game-like
scenarios which is very accommodating to

small class sizes.”

What the school soon found, though, was
that TGfU was also perfectly suited to
address its students’ unique academic and
social needs — and that they’d already
been utilizing elements of the model
intuitively. TGfU soon became de rigueur in

all of the academy’s phys. ed. classes, and
its teachers began to espouse the
program’s virtues through seminars and
blog posts.

Deploying a TGfU-based model for phys.
ed. is part of an exciting evolution in the
development and delivery of educational
programming for students with AD/HD,
LDs, and other exceptionalities. Services

accommodating these learners’ unique
needs often focus on academic skills and
subjects, but concepts like TGfU bring an
inclusive approach into the gymnasium —
a place that has long been a source of
stress and frustration for people who learn
differently. It’s a philosophy that, properly
executed, opens doors for building

Teaching Games for
Understanding
By Todd Harrison

“... a unique thing to our gym
class is that no one sits out ...”
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teamwork skills, confidence, coordination,
and a love of physical activity.

TGfU was introduced by David Bunker and
Rod Thorpe in a 1982 article in Bulletin of
Physical Education titled “A model for the
teaching of games in the secondary
school,” and began to gather steam after
Bunker and Thorpe, together with Len
Almond, published the book Rethinking
Games Teaching in 1986. While elements of
the TGfU model have been updated and
modified as it has gained broader
acceptance in pedagogical circles, the core
motivation for its deployment still applies:
kids want to play games in gym class, so
why not let them play? “A unique thing to
our gym class is that no one sits out,” says
Nicole Klement, a science and phys. ed.
teacher at the Academy. “We don’t have to
motivate — the kids are excited to play and
engaged from the start of class, because
TGfU always starts with a game.”

By creating games that focus on a certain
element of a sport, students develop a
holistic experiential appreciation of that
sport’s rules and strategies, onto which
can then be grafted lessons in tactical
decision making and skill development. It’s
an approach that had instant appeal to the
Academy. “Our phys. ed. department had
been looking for a way to serve a diverse
group of needs in our classes,” says
Klement. “We really struggled with
providing activities that would provide
students with all capabilities — gross
motor needs, non-verbal LDs, things that
make navigating conflict situations tough
— a chance to participate.”

Because the TGfU model eschews a focus
on technical mastery in favour of building
strategic understanding of a sport through
games designed to motivate learners and
encourage their development, the
Academy’s students can be provided with
an environment and approach that’s
purpose-built for their needs. “Students
with LDs face a variety of obstacles on a
daily basis,” Demirdji says. “Add to this a
diagnosis of AD/HD, and an environment
like a gymnasium where a lot is happening,
and it is a recipe for a range of
complications. TGfU, due to its
accommodating nature, has many inherent
benefits, including increasing active

participation, teaching transferable skills,
breaking sport skills down, recognizing
differences in skill development, and
promoting structure.”

For Klement, this ingrained structure is a
key benefit of TGfU. “Let’s say you have a
student in the class with auditory
processing issues,” she says. “Because of
the way that we organize our class, we
don’t have any unstructured transitions.
The students always know what’s going to
happen next, because each class is highly
structured in terms of timing. We don’t
have any whistle-blowing in our gym class.

So that student with auditory processing
issues doesn’t have to struggle with a
constant onslaught of directions in a loud
gym where directions are traditionally
multi-stepped.”

Dialing down the competitive element of
sports and games is another attractive
element of TGfU.. “Take a student with a
non-verbal LD who struggles socially and
has had a horrible gym class experience in
the past,” Klement says. “She might
struggle with not being able to predict
when a game becomes competitive and
teammates are focused on winning — and
impatient with teammates who aren’t
catching on to shifts in a game. TGfU
removes the classic competition element
and focuses on team-building and 
skill-building.”

The TGfU philosophy is also ideally suited
to groups of learners who benefit from
scaffolding and chunking . “In a typical
class, we have a very wide-ranging talent
capacity for physical activities,” says
Klement. “We also have students joining us
from a very large catchment area, where
some had very classic phys. ed.
programming and others didn’t. TGfU is a
way of levelling and bringing everyone into
a game, whether or not it’s new for them.
It’s possible to bring in developed skills,
but also possible to build skills, allowing

everyone to play and learn on the 
same curve.”

The school’s students notice the difference
between their previous experiences in gym
class at the Academy’s TGfU model. “[At
my previous school] I didn’t really
participate; I just walked around,” says
Grade 10 student Brianna Gillen. “Now I
participate more.”

For Klement and Demirdji, this kind of
response comes as no surprise. “TGfU is
really well-suited for the school,” says
Klement. “Often, people assume it’s 
more suitable for a younger age group, 
but we’ve had only positive feedback from
our students.”

For Clayton Dimech, the Academy’s
approach to phys. ed. has made a huge
difference — both in his skill level, and in
his self-confidence. “At my old school, I
was bad before, so no one would pass me
the ball,” he says. “I couldn’t do it once, so
they would never pass it to me. I wish I
could go back there now and be like, ‘This
is what I can do.’”

Teaching Games for Understanding

GENETICS
STUDY
CONTINUES
Families are needed for a research
project at Sick Kids, which is
investigating the genetic basis of
reading disabilities. We require the
participation of families and their
children, age 6 - 16 years, who have
reading problems. Parents will
receive a report describing their
child's test results, which may be
helpful in educational planning. All
testing will take place at Sick Kids.

For more information, contact Tasha
Carter at 416-813-8207 or
tasha.carter@sickkids.ca

“... kids want to play games
in gym class, so why not let
them play ...”
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Editor’s Note: Beginning this issue, we are
shifting things slightly, with a tip of the hat
to a featured chapter and supplementary
information offered by sister LD chapters.
Each LDAO chapter offers its own slight
twist on activities or special events and
relationship with the community, however,
our previous format never allowed for
chapters to expand on that angle. With that
in mind, it’s a pleasure to kick off this new
approach by focusing on LD Niagara’s
impressive achievements!

NIAGARA
LDANR’s year ahead and new
program: Let’s R.E.A.D.
By: Ashley Short 

LDANR is happy to share that this past
year many successful support programs
were implemented across the Niagara
Region. The Niagara chapter is continuing
to expand through programming; over 200
participants were involved in LDANR
programming in our 2011 – 2012 fiscal
year. This year LDANR was happy to
receive another Niagara Prosperity
Initiative grant from the Niagara Region to
improve and continue offering the early
intervention literacy program, Reading
Rocks Junior, also supported through
United Way of Niagara Falls & Greater Fort
Erie. Working to close the summer
learning gap, LDANR’s full-day summer
program, Sunshine Learning Achievement
& More (SLAM) supported by The
Branscombe Family Foundation, had a
successful second year. SLAM expanded
this year for two extra weeks and
enrolment increased. The data collected
indicates an increase in literacy skills and
the children worked on their self-advocacy
and socials skills as well. LDANR’s popular
program, Reading Rocks! and self-

advocacy/social skills programs will be
starting up again this Fall thanks to the
support through the Ontario Trillium
Foundation and the United Way of St.
Catharines (also supporting Parents
Advocating – Children Excelling program).
Along with funding, these programs have
been made more accessible thanks to our
generous volunteers and placement
students. In LDANR’s 2011 – 2012 fiscal
year, over 100 volunteers and 30 placement
students were trained and a part of the
LDA team. With the volunteer base and

placement student numbers increasing
LDANR also had a successful year with our
bi-monthly newsletter, allowing us to
communicate on a regular basis with
LDANR members, partners and
supporters.

Coming this Fall, LDANR is happy to
announce the offering of a new literacy
program thanks to the support of the
United Way of Niagara Falls and Greater
Fort Erie. Let’s R.E.A.D. (READ, EXPLORE
AND DISCOVER) is a small group literacy
intervention program for children

struggling with a reading disability. The
overall goal of the program is to provide
support to children in grades three – five
that have fallen behind their peers in
literacy. LDANR’s in-demand 1 – 1 literacy
program, Reading Rocks! requires a large
number of volunteers which can be
challenging to recruit. Therefore, LDANR
took the critical Reading Rocks!
components and designed Let’s R.E.A.D.,
creating a literacy support that requires
less volunteers. LDANR had a goal to
expand support for children living with

Learning Disabilities in
Niagara Falls and Fort Erie
and Let’s R.E.A.D. will be one
of the programs offering that
much needed assistance.
While participating in the
Let’s R.E.A.D. program,
children will work on
increasing their literacy
skills within a small group
setting and have the
opportunity to work 1-1 in the
area of their greatest need.
During a one-hour session,
children will spend 15
minutes on phonics, 15
minutes on sight words, 15
minutes on fluency and 15
minutes on self-regulation.

Some activities will be done as a whole
group, however children will often work in
pairs engaging in hands-on and interactive
activities. LDANR has currently been
involved in researching the self-regulation
in their Reading Rocks! program finding
this to be a critical skill for the participants
to work on. After being involved in Let’s
R.E.A.D. children in need, will be
encouraged to return for the next season,
but the hope is that their self-regulation
will kick-in and in between the Fall and
Winter sessions the children will be
motivated to read. 
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Children will attend Let’s R.E.A.D. for one
hour, twice a week for a total of 16
sessions. LDANR will collect pre- and
post-test data of literacy scores to help
tailor the program to the children’s needs
and measure the effectiveness of the
program. To apply for this program or
other LDANR programs visit
www.Ldaniagara.org to find program
details, program application and more.
LDANR is seeking Fall and Winter Let’s
R.E.A.D. facilitators and volunteers, if
interested please visit LDANR’s website to
learn more about these opportunities
(online volunteer intake form available).
Join LDANR on Facebook, Twitter and
Pinterest.

DURHAM COUNTY
Graphic Novel Recounts Dyslexia
Experiences
The LD of Durham Region Chapter hosts
presentations on the last Thursday of the
each month.

January 31st , 2013, 7:30 p.m. - 9:30 p.m.

Presenter: Tory Woollcott is a Canadian
writer and artist based in Toronto. Her
graphic novel "Mirror Mind", which will be
available for purchase for $10.00, recounts
her experiences growing up with dyslexia.
She is a graduate from the University of
Toronto with an Honors BA, in archeology
and near eastern studies. Tory is an
advocate for dyslexia awareness, and she
has appeared on CBC Radio's Metro
Morning, Spark, Ontario Morning, and
Canada AM, alongside a feature story by
the Toronto Star. 

Topic: Tory will speak about the
importance of multiple literacy, as well as
her own experiences navigating the
educational system

Location and Time:
7:30 p.m. to 10:00 p.m., St. Andrew's
Presbyterian Church, 35 Church Street
North, Pickering Village, AJAX
All are welcome. No registration or fee
required.

OTTAWA
Greetings!
It's a busy time at the LDAOC! Sunshine
Day Camp was a grand success, and we
celebrated our inaugural event "Jazz on
the Lake” with Kellylee Evans" on
September 21, 2012 at Lago Bar and Grill.
In addition, of course, to Juno Award
Winner Kellylee Evans' dazzling
performances, this spectacular event l
also included a vibrant silent auction,
delicious appetizers and beverages.

Thanks to all those who joined us on
September 21 for a a dazzling evening.
This unique event will comprise an
essential component of our fundraising
efforts and will allow us to continue our
important work to support those adults,
children and youth who struggle with
learning disabilities every day.

SIMCOE COUNTY
Many Minds Conference Will Open
Many Eyes
LDASC is pleased to announce... The
Assistive Technology Training Program
(ATTP).

Assistive Technology software such as
Kurzweil, Dragon Naturally Speaking and
others are tremendously powerful in
assisting students with learning
disabilities to accomplish tasks they
wouldn't have been able to do previously.  

LDASC strongly believes in Assistive
Technology and because of this we are
pleased to introduce the Assistive
Teachnology Training Program (ATTP). This
is a 9-week program that will teach
students from grades 3 - 8 on the various
Assistive Technology programs installed on
their school supplied laptops.  

Classes will take place in Barrie on
Wednesdays, starting October 17th. The
beginner class will run from 5:30 pm - 
7:00 pm and the intermediate class from
7:00 pm - 8:30 pm. Spots are limited.

For more information, other inquiries or to
register call us at (705) 726-5553 or email
at info@ldasc.com.

The November 12th Information Session on
Adults with ADHD

Dr. Tim Bilkey, world renowned expert on
Adult ADHD discussed the complexities of
ADHD for adults. The event took place at
Zehrs Community Room and was a great
success. Thanks to all those who
participated.

WELLINGTON COUNTY 
Pitching in To Help United Way 
Help support two great organizations at
once! By purchasing tickets to these Storm
games we are able to run our 50/50 draw
and the United Way will benefit from these
ticket sales. $1 from each ticket sold will
go to our local United Way! 

We're selling the tickets for $14 each. (Box
Office prices- Adult: $22.50
Student/Senior: $19.50 Child: $15.00)
Please call (519) 837-2050 or email
info@ldawc.ca to order. Don't delay in
ordering as our unsold tickets need to be
returned to the Guelph Storm at least one
week in advance of each game. 

They will make great gifts or provide you a
chance to get a group of your friends
together for a fun event. 

We appreciate your support! We'll be
selling 50/50 tickets at the Jan 11/13
game. For more information, contact:
Learning Disabilities Association of
Wellington County

(519)837-2050 or info@ldawc.ca



A
t first glance Dr. Judy Weiner
seems tiny, then she begins to
speak and she fills the room. Her
tiny corner office - with the great

view - seems to expand as her enthusiasm
and passion for what she does quickly
becomes obvious. Her voice rises as she
speaks about her “kids”. Dr. Weiner is a
professor in the Human Development and
Applied Psychology Department at
OISE/University of Toronto. 

Mostly she works within the School and
Clinical Child Psychology program where
she teaches courses in psychological
assessment, prevention, and consultation.
She also teaches a course on the
psychology and education of children and
youth with learning disabilities and ADHD.
When asked how she first developed her
passion for working with kids she says
that, “In 1997 I was on sabbatical doing
literary research and I became concerned
about the lack of information and
understanding concerning kids and teens
with learning disabilities and ADHD. “

She is the current president of the
International Academy for Research in
Learning Disabilities, an international
professional organization dedicated to
conducting and sharing research about

individuals who have learning disabilities.
“There was such a lack of information on
children and youth with ADHD,” she says.
“Especially pertaining to how the kids
actually saw themselves. There was
nothing on bullying or parenting and I
wanted to know more about the kids and
how we can help them.” 

Dr. Weiner is fascinated with what she
calls the ripple effect of ADHD – how
ADHD impacts the self-understanding and
mental health of these children and youth,
and their relationships with parents, peers,
and teachers. The ripple, however, does
not go one way. Parents, peers, and
teachers play a major role in how these
individuals function at home, in school,
and in society.

The ripple effect affects kids in the
classroom and how their teachers 
perceive them. What teachers view as a
lack of co-operation is often a direct result
of their ADHD. Teachers are also
frequently disappointed in them for not
being able to better control their ADHD in
the classroom.

With peer groups, kids are often bullied
because of their ADHD and sometimes
they resort to bullying themselves as a
control mechanism. Kids walk around with
an invisible dark cloud hanging over them.
They are often labeled as troublesome or
aggressive and are frequently harassed by
their teachers. Weiner points out that “The
kids often believe that their most
problematic behavior is often out of their
control.” Their biggest complaints are that
they are stigmatized for having LD/ADHD. 

Parents who have ADHD themselves face
additional parental challenges. Mothers
become overly stressed as first they have
to deal with their own ADHD and secondly
their child’s.. .

The ripple effect causes additional stress
on parents as they are frequently unable to
find babysitters for their kids. Additionally,
kids with ADHD are less likely to be
included in play dates and social
gatherings, like birthdays and parties.
“This costs parents precious stress relief
and a loss of valuable recharging time,”
she says. “Stress is reduced when we have
more social support.”

“We are working towards gaining a better
understanding of bullying of and by teens
with ADHD. More research is crucial to
achieving a better understanding of these
kids and how they cope with their ADHD.”
She adds with a wry smile, “We still don’t
know much about teenagers and
relationships and the sexual behaviours of
teens with ADHD.

Dr. Weiner is proud of the fact that they are
working at helping teens with LD/ADHD to
self-advocate. She says 
that thanks to the tech savvy of her
graduate students, “We now use Facebook
and Twitter and other forms of social
media to reach out to youth, teens and
their families.”

For further information on Dr. Weiner and
her work, or if you are interested in
participating, visit: http://www.adhdld.com
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In Person
DR. JUDY WEINER
By Kenneth E. Seaton

The Ripple Effect

“... we are working towards
gaining a better

understanding of bullying of
and by teens with ADHD ...”
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LDA Chatham-Kent
Chatham-Kent Secondary School
285 McNaughton Ave. E., PO Box 1424
Chatham, ON N7M 5W8
Contact: Dawn Babkirk
Tel: (519) 352-2024
Fax: (519) 352-0734
email: ldack@netrover.com
Web Site: www.ldchatham-kent.org

LDA Durham Region
PO Box 346, Pickering, ON L1V 2R6
Contact: Donna Stevens-Cook
Tel: (905) 426-1442
email: info@ldadr.on.ca

LDA Halton
560 Guelph Line, Ste. 9
Burlington, ON L7R 3M4
Contact: Heather Holden
Tel: (905)333-1977
Fax: (905) 333-8116
email: info@ldahalton.ca
Web Site: www.ldahalton.ca

LDA Kingston
993 Princess St., Unit 110A
Kingston, ON K7L 1H3
Contact: Lana Greenwood
Tel: (613) 546-8524
email: ldak@ldakingston.com
Web Site: www.ldakingston.com

LDA Kitchener-Waterloo
537 Frederick St., PO Box 23002
Kitchener, ON N2B 2A7
Contact: Annette Zegers
Tel: (519) 743-9091
Fax: (519) 743-9027
email: ldakw@golden.net
Web Site: www.ldakw.on.ca

LDA Lambton County
560 Exmouth Street, Ste. 103
Sarnia, ON N7T 5P5
Contact: Jackie Walker
Tel: (519) 344-4919
Fax: (519) 344-0380
email: ldalc@xcelco.on.ca
Web Site: www.sarnia.com/groups/lda-lc

LDA London Region
333 Horton St. E., Unit 101
London, ON N6B 1L5
Contact: Tracy Fawdry
Tel: (519) 438-6213
Fax: (519) 438-0368
email: ldainfo@ldalondon.ca
Web Site: www.ldalondon.ca
Serves the City of London and the counties
of Oxford, Middlesex, Perth, Huron, Bruce,
Grey and Elgin

LDA Mississauga
165 Dundas St. W., Ste 800
Mississauga, ON L5B 2N6
Contact: Carla Warwick
Tel: (905) 272-4100
Fax: (905) 272-4863
email: Mississauga@ldapeel.com
Web Site: www.ldapeel.com

LDA Niagara Region
366 St. Paul Street
St. Catharines, ON L2R 3N2
Contact: Ms. Ashley Short
Tel: (905) 641-1021
Fax: (905) 641-2336
email: ldaniagara@cogeco.ca
Web Site: www.ldaniagara.org

LDA North Peel
104-150 Central Park Drive
Brampton, ON L6T 2T9
Contact: Michael Collens
Tel: (905) 791-4100
Fax: (905) 791-5189
email: ldanp@bellnet.ca
Web Site: www.ldapeel.com

LDA Ottawa-Carleton
160 Percy Street
Ottawa, ON K1R 6E5
Contact: Linda Barbetta
Tel: (613) 567-5864
Fax: (613) 567-5979
email: ldaoc@rogers.com
Web Site: http://ldao-c.ncf.ca/

LDA Peterborough
Peterborough Office
159 King St., Unit 204
Peterborough, ON K9J 2R8
Contact: Shari Davis
Tel: (705) 748-9455 (fax same)
Toll Free: 1-866-503-3303
email: administration@ldaptbo.com
Web Site: www.ldaptbo.com

Northumberland Services:
c/o Baltimore PS, 9320 Burwash Rd.
Box 120, Baltimore, ON K0K 1C0
Tel : (905) 377-9414 (fax same, call first)
email: ldanorth@bellnet.ca

Clarington Services:
93 King St. W., Ste. 204
Bowmanville, ON L1C 1R2
Tel: (905) 623-1852 (fax same, call first)
email: ldaclar@bellnet.ca

City of Kawartha Lakes
Services:
206 Lindsay St. S., Lindsay, ON K9V 2N3
Tel: (705) 324-2596 (fax same, call first)
email: ldackl@bellnet.ca

LDA Simcoe County
76 Mulcaster Rd, 2nd Floor
Barrie, ON L4M 3M4
Contact: Anita Pal
Tel: (705) 726-5553
Fax: (705) 730-1416
email: info@ldasc.com
Web Site: www.LDASC.com

LDA Sudbury
PO Box 21038, 
1935 Paris Street
Sudbury, ON  P3E 6G6
Contact: Ron Lessard
Tel: (705) 522-0100
Fax: (705) 522-2289
Toll Free: 1-855-522-0100 (NE Ontario only)
email: info@ldasudbury.ca
Web Site: www.ldasudbury.ca

LDA Thunder Bay
c/o 237 Camelot Street
Thunder Bay, ON P7A 4B2
Contact: Lisa Coccimiglio
Tel: (807) 345-6595
Fax: (807) 345-7086
email: ldatbay@shaw.ca

LDA Toronto District
203 – 121 Willowdale Ave.
Toronto, ON M2N 6A3
Contact: Mimi Hoffman
Tel: (416) 229-1680
Fax: (416) 229-1681
email: admin@ldatd.on.ca
Web Site: www.ldatd.on.ca

LDA Wellington County
#233, 17A, 218 Silvercreek Pkwy N.
Guelph, ON N1H 8E8
Contact: Kathy Beckwith
Tel: (519) 837-2050
email: info@ldawc.ca
Web Site: www.ldawc.ca

LDA Windsor-Essex County
Herb Gray Centre for Non-Profit Excellence
647 Ouellette, Ste. 101
Windsor, ON N9A 4J4
Contact: Beverly Clarke
Tel: (519) 252-7889
Fax: (519) 252-4169
email: info@ldawe.ca
Web Site: www.ldawe.ca

LDA York Region
221-11181 Yonge Street
Richmond Hill, ON L4S 1L2
Contact: Lynn Ziraldo
Tel: (905) 884-7933
Fax: (41905) 770-9377
email: info@ldayr.org
Web Site: www.ldayr.org

Provincial LDA Contacts



365 Evans Avenue, Ste 202, Toronto, ON M8Z 1K2 
Tel: (416) 929-4311 • Fax: (416) 929-3905
E-mail: bindig@ldao.ca • Website: www.ldao.ca
Charitable Registration Number: 124367145RR0001


